DOCUMENT 



RESUME 



TE 500 549 



ED 027 343 

By Wortham, Mary Harper 

Reading: Emerging Issues in the Two" Year Collets. 

Pub Date Nov 67 

Note" I8p.; Condensation of speech presented at the Annual Convention of the National Council of Teaichers 
of English, Honolulu, Nov 1967. 

EDRS Price MF"S0.25 HC"$ 1.00 

Descriptors"Curriculum Development, *EnQlish, *Junior Colleges, ♦Program Improvement, Remedial Instructiorw 
. ♦Remedial Reading Programs, ♦Remedial Teachers, Student Needs, Teacher Education, Teacher Qualifications 

The chaotic condition of college remedial reading courses is criticized in this 
speech, with major emphasis placed on the inadequacy of the 

"English-teacher-turned-reading-teacher” in coping with the drastic ability and 
attitudinal problems of the remedial reading student. An outline of six issues 
confronting colleges and junior colleges pinpoints deficiencies in existing programs. 
Suggestions for improvement stress (1) the need for teachers trained in reading 
theory and teaching methodology, and (2) systematic programing which is tailored to 
individual strengths and weaknesses. (CW) 
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{What .‘Tollows Is g ocsndvvns&tlon o* ,& spsosSk p?oSwntod to ^ 
tho. Annual Convention of tho National Coimoil of Toaohovs or Bnglisb 
in NonoXulUf Novonbov* 1967o ) 



English teachers f of whom I an one* ii^turally think of the 
reading of literature as a najor area of their oooq^tence* ^t 
the remarks which follow here are on the subject of reeding couroes 
now cooBBohly provided by comnunity coiieges for those who lack basic 
reading skills adequate to cope with college programSf whether such 
courses are labeled ~ 



Remedial Heading 
Developmental Heading 
Heading Improvement 
Power Roadlrjg 
Heading Techniques 



Directed Heading 
Reading Skills 
Effective Heading 
Basic Reading 
Reading Clinic 



Just to icention a few of the course titles from the catalogs. Ihe 
very variety suggests some of tho chaos in the curriculum — or at 
best that tho nomenelature is nothing that communicates a commonly 
understood body of subject matter. Compare how clearly we under- 
stand each other when we say* "American Literature* first semester." 

It is ironical that I talk to you about what I will call* for 
simplicity's sake* remedial reading at tlje college level* when I am 
a college English teacher with minimum training as a reading specialisti 
and yet it is that very combination that peculiarly qualifies me to 
talk on this subject. 



fc. 



2 



It la not only the English ins true tops whose wails of "They 
can’t read" echo doim our corridors, but tho complaints of frus- 
trated teachers in all div5'’5.ons, and not least from the vocational 
and technical areas* Certainly this point is too well recognized 
to belabor* 

And who is a more natural choice for instructing these poor 
readers than English teachers themselves? In many ways they seem 
beautifully equipped: they have CBroeil is nt ‘vocabularies; they know 

books and literature; they are enthusiasts about the pleasures of 
reading; they understand not only word structure and sentence struc- 
ture, but are expert on the finer points; they recognize allusions, 
paradoxes, and fallacies; they are fa&iiliar with semantics, eupiieiiiismf 
morpheme; they have met exegesis and etymology* In short, they 
know how to read* I think t^lthout question English instructors are 
the most talented people linguistically on any caxapusi. Mb&t is more 
logical than that they conduct the course work for the handicapped 
readers? 

X must come to a specific example, and I think my own campus is 
a good one —a big school (9000 day students and 3000 at ni^t), an 
old school (1913), a suburban school south of Los Angeles, over- 
whelmingly white middle-class, fed by school districts that are 
rated as superior, in a cosmmnity that is proud of its schools* A 
member of our poyehology department last year administered the 
California Reading Test to a sizeable sample of our students and 
concluded that there were approximately 1000 students on our campus 
reading at tho 9th grade level or below* Such students have reading 









skills more appropriate for junior high school matoi’ials than for 
Jtmior college i^ork. In the open-door junior colleges such as those 
in Califomlaj^ this proportion of poor readers has often been 
confirmed by testing* In junior colleges which draw from working** 
class areas or from pockets of minority groups, there is an even 
higher percentage of students who are enrolled who have reading 
skills appropriate to elementary school levels* 

I believe that the lack of reading ability on the part of many 
students is so appalling that many teachers refuse to face the fact 
tlrat it is as poor as it is; but they adjust their teaching to 
oral and visual present ations which aott.mlly make it possible for a 
handicapped reader to complete coin*ses with vex>y little reliance on 
contact ifith the printed word* 

English teachers are frequently asked to take classes in remedial 
reading* So the English-teacher-tumed-reading-teacher reads Idie 
manuals on kit materials, becomes an over**the**weekend expert on eye 
fixations, regressions, and subvocalization, teaches SQ3R, uses the 
tachistoscope and other hardware available with small idea of what 
he is doing, assigns reading for pleasure, and is cheerfully suppor- 
tive and encouraging because he knows that motivation is extremely ^ 
Sji^ortant* And it* a so easy I A fei'f of the students say the course 
has helped them very much* The improvement in reading rate scores 
is quite encouraging by the time the Triggs Diagnostic Survey is 
given for the third time, even if there does not seem to be much 
ixi^rovement in con^rehension or .vocabulary* (It must be obvious 
that this hypothetical Biglish tejicher is a mask fo?> my own experience*) 









llhon ISnglish teachers turn seriously to preparing for teaching 
remedial reading by taking courses » attending conferences t and exazain* 
ing the research in the fields they discover that the specialist in 
reading (the kina of remedial reading vhich needs to be taught in 

XlxQ CJLaSo^S/ IXoSvxo ci mjl JLf^uLg^ Sli# SAo gv^iiucusQ immJLvm 

outside the ken of professional preparation of college English 
teachers* 

For instance^ in the pzK)fessional preparation of a eredentialed 
English teacher^ i^re does he learn the diagnostic skills upon 
which to base an effective renedial reading program for an individual 
or for a group? Is he trained in psychological testing? Does he 
know the appropriate tests for components of reading skill? Gan 
he screen for visual defects? Can he interpret the results? Is 
he familiar with the research which must enlighten his interpre- 
tatlon? Can ho validly test the progress of his students? 

Has a college English teacher a knowledge of how reading is 
tau^t and learned in the primary grades? Does he know how the 
components of reading skill and the options available in z^ediation? 
Does he know the range of materials for the range of needs? Does 
he know the equipment and its limitations ^ the softi^are and programs 
that may appropriately be used for needs ranging from fourth grade 
level to college level in such components of readizig skill as 
phonics^ VQcabularyt word recognition* phrase perception* etc? 

I salute with profound respect the many English instructors who 
have added a second prcfossicnal career by successfully absorbing a 



vast new body of specialized knowledge* 
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With that backgroundp X tioxtld like to identify al;: very live 
laauea related to teaching remedial x^eadlng ^ the tuo*yvear collegea. 

ISSUE l! l/ill English departments claim or accept title responsibility 

\ 

for an effeetiv© proip:»isa of training a^eading skills ^ campus — 

a program r.pproprlate to the needs of the students of that campus? 

It is not that the English Department is the only department that 
can do the Job» or should do it# or can even best do it; yet 1 believe 
that in larger schools# particularly# the support of the English 
department is needed* A reading skills center may be administered 
and supervised by psychology departments or independent units# and 
some of the best of them are# but if effective programs are not 
already establisdied# it is peculiarly the province of Ihglish 
Departments to see that they are* 

ISSUE II: Where Ihglish teachex»8 are tuied as remedial readixig 
teachers# will English facilities, recognize that teaching courses 
in remedial x>eading requires more highly specialized training than 
any other course offered by the department? Ihez^e is a ready analogy 
hex>e to practice of some high schools in assigning asoy teaoher with 
a free period to an Ihglish class* Ihe false assumption of recent 
jekrti that any teaoher could teach. . English has been replaced by 
the equally false assumption that any teacher (especially an English 
teaoher) is equipped to teach remedial reading* Ihe reading field 
has its own theory# mstibods# techniques# literature# research — 
and these are not readily learned ^'on the side” by teachers who are 
at the same time carrying a heavy load of coBg>osition courses* 




ISStng III: Will the two«year colleges recognize tiaat there are 

/ 

very few people trained to teach remedial reading at the college and 
adult :..evely and tlaat there must be an investment in in-service 
training^ and also subsidy for training of reading specialists at 
the college level# Federal programs have recognized an acute short- 
age of reading specialists at the elementary school level, but very 
little is being done about the need at the college level# 

ISSUE IV 8 l^ill the two-year colleges recognize that the proliferation 
of private, ccssaercial reading schools is an indictment of the job 
that the schools are doing in teaching reading? There is ho com- 
parable burgeoning of private schools for remediation of math or 
science or history; the private businesses are in x*eading because 
that is t^rc the need is# In so basic an eduoational process as 
teaohizig reading, the coDEaaunity has a ri^t to expect an answer that 
is better than the gilded promises of commeroial venturea# 

ISSUE V: Will the tiro-year colleges recognize that professional 
associations of reading teachers, such as the new Western College 
Kaading Association organized last year, set as their first purpose 
the defining of minimum professional preparation for reading instruc- 
tors ^ It will naturally follow, as the day follows night, that within 
a few years the qualifloations of instruotors in x*emedial reading 
will be a matter of concern for accrediting teams# 



ISSUE VI: The last Issue is a (question of fact— facing In curriculum 

and involves far-reaching changes# VJill we recognize that students 



vho are seriously deficient in reading skills can rarely achieve 
auoh in one semestert meeting for tifo or three times a week. 
Consistent daily activities relevant to the student^s needs are 
issg^rtante !She most successful programs that I know of provide 
for dally oontactf and also make possi jle the continuation of the 
student throu^ tuo^ three « or four s^&esters. Such 5*haur**a*4feek 
sohedttling is expensive in teacher tine as well as space and equip** 
nent. 7et such a program is not as expensive as many we operate to 
serve far fever students in far less erucial ways. 

All of the above issues could be subsumed under one prapositloiif 
vhioh is that effective teaching of basic reading skills is one of 
the majort if not the majort unset heed m many of our two-year 
campuses. Fortunately^ many two-year schools are facing the 
probleoii are learning the Job that can be donOf and are beginning 
to measure their success in tezms not only of their own testing 
instruments but in pz*estige of their coursoSf in reduction of the 
auaher of dropoutSf in hi^er rates of success in other school 
subJeotSf and in that wonderful thing called ^getting off probation.** 

I eoneider myself an outstanding authority in the area of how 
an l^lish teacher can make a poor reading teacher. If there are 
mistakes I did not makOf it was only because the semester wasn’t 
long enou^. I assumed that the very weakest students could learn 
to read better by reading articles about how to read better. I 
thou^t they could do useful exercises at hone. I ^unight that 
students with verbal scores so low that our tests didn’t measure 
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them Gould iioprove their reading by deyiees to increase their speed* 

I cons latently gave work to students of a nature which merely rein* 
forced their long-established sense of frustration and failure^ Simh 
procedures do eventually teach the teacher^ but at the student's 
expense* 

We undertook a series of research investigations on our student 
population^ and especially the 300 students enroll d in remedial 
reading classes^ using a wide range of tests as well as the services 
of specialists end consultants* And we discovered for - ourselves 
vdiat is already well-esta b l i thedi that the profiles of individual 
students in a class of hanjdic6g>ped readers vary so much from each 
other in strengths and weaknesses, that only a progt^am iddeh is 
individualized and systematic can h^ have much success* 

To some extent — no one knows for sure how far — at the college 
level and short of a clinic situation, we can at least partially 
diagnose and plan for individualised programs of activities* It is 
a fascinating field; there is pioneering to be done and a world 
to be won«» 

It is very difficult, I think, for us as Soglish teachers to 
see the world through the eyes of nonreaders* We book-lovers find 
ourselves dealing with students %iho don't 11^ to read* Hone of 
us likes to do things that we're unsuccessful in and that make 
us feel like failures* I daresay that if we were askedto do assorted 
math problems regularly over a period of years, and all the time we 
understood how to do addition and subtraction, but not multiplication 
and division, we'd develop an aversion for math, and, in some cases 
think poorly of otirselves* 







M % * '9r* 






9 



D 



!Ehis aame type of thing happens with many of our poor readers* 
for on the %fhole they are not stupid people; by cuod large t^y are 
intelligent* problem«* 8 olving huuana* with an adnirable ooui*age for 
even venturing cnto a college oenpus* And naturally they have all 

of self«proteotive devices and adjustlve psychological mecl^anisns 
to nake their situations tolerable •>- because it intolerable to 
embark on a college career without a reasonable ooag>etence in reading* 
m conclusion* let me illustrate from responses from 100 students 
from our reading classes uho were asked to write on how they thou ^ t 
It had happened that ^ir oun reading skills were somehow blocked^ 
or lost* so that they now have an undeveloped reading potential* 

In our 3?e8pan&es* more than half of the students explicitly identified 
reading as an activity from idiioh no pleasure can be expected* 

Sere are a few quotations: 

guess my biggest problem is that it takes too long and it 
seems as if it is fighting against me when X read*” 

^Zhe xuapleasantness of words made me turn to other things*^' 

"Every time I read X get bored*" 

"I find it very easy to lose intfes^est because X read too slow* 

X get mad at myself and give It up altogether*" 

"Not knowing the correct methods or how to read can disturb a 
person*" 

Zhis last comment is from a charming yoiaor? lady* a student 
leader* "Not knowing how to road can disturb a person*" Vis also are 
disturbed* because we English teachers 3 mow better than anyone that 
the limits of one's language set the limits to his world* 
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